AP Capstone Seminar

Mr. Arel – arels@springfieldpublicschools.com
General Description

As described by the College Board “AP Capstone is an innovative diploma program from the College Board that equips students with the independent research, collaborative teamwork, and communication skills that are increasingly valued by colleges. AP Capstone is built on the foundation of two AP courses – AP Seminar and AP Research – and is designed to complement and enhance the in-depth, discipline-specific study experienced in other AP courses. 
In AP Seminar, students will investigate real-world issues from multiple perspectives, gathering and analyzing information from various sources in order to develop credible and valid evidence-based arguments. In AP Research, students will cultivate the skills and discipline necessary to conduct independent research and inquiry in order to produce and defend their scholarly work.” 
This AP Seminar course will introduce students to the QUEST pedagogical framework that will be utilized in Capstone over the next two years:

· Question and Explore
Questioning begins with an initial exploration of complex topics or issues. Perspectives and questions emerge that spark one’s curiosity, leading to an investigation that challenges and expands the boundaries of one's current knowledge.

· Understand and Analyze Arguments
Understanding various perspectives requires contextualizing arguments and evaluating the authors’ claims and lines of reasoning.

· Evaluate Multiple Perspectives
Evaluating an issue involves considering and evaluating multiple perspectives, both individually and in comparison to one another.

· Synthesize Ideas 
Synthesizing others’ ideas with one’s own may lead to new understandings and is the foundation of a well-reasoned argument that conveys one’s perspective.

· Team, Transform, and Transmit
Teaming allows one to combine personal strengths and talents with those of others to reach a common goal. Transformation and growth occur upon thoughtful reflection. Transmitting requires the adaptation of one’s message based on audience and context.

Class Expectations
Attendance: Arrive to class on time! When you are absent it is your responsibility to make up what you missed.  You will have a 1-day grace period to make up any missed assignment from when you were absent.  

Materials: Come prepared with writing materials (pen or pencil) and a 3 ring binder every day. 

Grading Policy: A test, project or major writing assignment will count as 80% for the quarter. Homework, participation, and quizzes will count as 20% for the quarter. There will be a mid-term and final exam (this is separate from the AP Exam). Each exam will count as 10% towards the students’ overall grade.
Tests/Quizzes: Tests may consist of document analysis, short answer questions, and/or essay prompts. Quizzes will be given on an announced basis.

Course Projects/Papers: Projects and papers will be assigned throughout the year. You may receive time in class to work on these assignments, but any work that is not completed in class must be done at home. 

Homework: Homework will be given on a consistent basis. No late homework will be accepted!  

Class Participation: Regular attendance is necessary in order to participate in the educational process that takes place in the classroom every day. Constructive, active participation includes speaking up during class discussions, contributing to group activities, and listening to and respecting your teacher and classmates. Greater student participation makes for livelier class discussions. Your ideas and opinions matter!
Plagiarism
This course adheres to the AP Capstone Policy on Plagiarism and Falsification or Fabrication of Information: 
“A student who fails to acknowledge the source or author of any and all information or evidence taken from the work of someone else through citation, attribution, or reference in the body of the work, or through a bibliographic entry, will receive a score of 0 on that particular component of the AP Seminar and/or AP Research Performance Task. In AP Seminar, a team of students that fails to properly acknowledge sources or authors on the Team Multimedia Presentation will receive a group score of 0 for that component of the Team Project and Presentation.

A student who incorporates falsified or fabricated information (e.g. evidence, data, sources, and/or authors) will receive a score of 0 on that particular component of the AP Seminar and/or AP Research Performance Task. In AP Seminar, a team of students that incorporates falsified or fabricated information in the Team Multimedia Presentation will receive a group score of 0 for that component of the Team Project and Presentation.” (CR 4)
Unit Overview

Unit #1: Introducing the Seminar’s QUEST Process and Entering the Conversation: The Purpose of Education (Weeks 1-6)

Unit #2: Race Relations in the United States / Practice for Performance Assessment Task #1 (Weeks 7-12)

Unit #3: Work and Labor / Practice for Performance Assessment Task #2 (Weeks 13-16) 

Unit #4: Seminar Assessments (Weeks 17-32)

Unit 1: Introducing the Seminar’s QUEST Process and Entering the Conversation: The Purpose of Education.

Weeks 1-6

Enduring Understandings/ Learning Objectives/Essential Knowledge

EU: 1.1, 1.2, 1.3, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 4.3, 4.5
LO: 1.1A, 1.2A, 1.3A, 2.1A, 2.1B, 2.2A, 2.2B, 2.2C, 3.1A, 3.2A, 4.1A, 4.2A, 4.2B, 4.2C, 4.3A, 4.4A, 4.5A

EK: 1.1A1, 1.2A1, 1.2A2, 1.2A3, 1.3A1, 1.3A2, 1.3A3, 2.1A1, 2.1A2, 2.1A3, 2.1A4, 2.1B1, 2.2A1, 2.2A2, 2.2A3, 2.2B1, 2.2B2, 2.2B3, 2.2B4, 2.2B5, 2.2B6, 2.2C1, 3.1A1, 3.1A2, 3.2A1, 3.2A2, 4.1A1, 4.1A2, 4.1A3, 4.1A4, 4.1A5, 4.1A6, 4.1A7, 4.1A8, 4.1A9, 4.2A1, 4.2A2, 4.2A3, 4.2B1, 4.3A1, 4.3A2, 4.3A3, 4.3A4, 4.4A1, 4.5A1
Essential Questions:

· What do I want to know, learn or understand?

· What keywords should I use to search for information about the topic?

· How does the context of a problem or issue affect how it is interpreted or presented?

· What strategies will help me comprehend a text?

· What is the argument’s main idea and what reasoning does the author use to develop it?

· Why might the author view the issue this way?

· What patterns or trends can be identified among the arguments about this issue?

· What biases may the author have that influences his or her perspective?

· How might others see the problem or issue differently?

· From what perspective is this information being presented, and how does this affect my evaluation?

· How do I connect and analyze the evidence in order to develop an argument and support a conclusion?

· What line of reasoning and evidence would best support my argument? Is my reasoning logical?

· What is the best way to acknowledge and attribute the work of others that was used to support my argument?

· What should be the most significant goals of American educational institutions in the 21st century, and what strategies, techniques and assessments should these institutions utilize to achieve these goals?

· Are standardized tests hurting or helping American students?

· What skills do high school students need in order to be successful in the 21st century workplace?

Evidence of Learning:

Formative Assessments: 

· Students will complete graphic organizers and reflective writing activities in which they must identify the subject, occasion, audience, purpose, speaker and tone of a source, analyze the reliability, ability to observe, vested interests, expertise and neutrality of an author’s arguments, and make evidence-based claims about how credible and convincing those arguments are.

· Students will be required to participate in classroom discussions that will assess their understanding of the sources they read.

Summative Assessment:

· Students will write a 3-4 page research paper in which they make a claim about what the main purpose of American education should be in the 21st century and how effectively contemporary American schools are achieving this purpose. Students will be required to utilize and synthesize sources we read over the course of the unit as well as new sources they uncover through independent research to support their argument. They will also submit an analysis of two of the new articles they find in which they identify the argument, explain the author’s line of reasoning and evaluate the relevance and credibility of the evidence utilized by the author (this will simulate Part A of the end-of-course examination).        

Learning Activities:

Part 1: Introducing the QUEST Process

· The QUEST framework will be introduced. Students will break into groups and each group will be assigned one of the five big ideas. Each group will discuss the skills and knowledge one would need to accomplish this big idea, and then summarize their ideas on chart paper. They will also discuss which big ideas they think would be most challenging for them to accomplish and why. Full class discussion will follow this group work.

· The idea of lenses will be introduced. Students will be broken into groups. Each group will be assigned a theme (for example, democracy, the environment, social media, food, etc.). They will be required to think of one issue or question about their theme for eight different lenses (cultural and social, artistic and philosophical, ethical, political and historical, futuristic, environmental, economic, scientific) and write it down on chart paper. Full class discussion will follow this group work.    

· We will discuss what an argument is, the difference between inductive and deductive arguments, and effective strategies for analyzing them. Using the articles “The Pseudoscience of Single-Sex Schooling” by Halpern, Eliot, Bigler, Fabes, Hanish, Hyde, Liben and Martin from Science Magazine and “Global Warming Scientists Scrap Real Science, Bow Before President Obama Instead” by Patrick Michaels from Forbes (both available in the AP Seminar Workshop Handbook), students will be taught to use the SOAPStone framework (assessing the subject, occasion, audience, purpose, and tone of the article) and the RAVEN framework (assessing the reliability, ability to observe, vested interests, expertise, neutrality of the article) to determine the purpose and credibility of different arguments, and ultimately make their own evidence-based claims about whether they find these arguments convincing. They will also be introduced to how they can use annotations to help them complete these tasks. (CR 2c)
· The concept of multiple perspectives will be introduced. Students will be broken into groups and given several open-ended questions (for example: Is college education worth the expense? Should students be required to wear uniforms to school? Do parents have the right to check their children’s social media accounts?). For each question, the group must write down at least three groups that would have a perspective on this issue, what those perspectives would be, and why they are either similar or different. Full class discussion will follow. (CR 2d)
· The concept of logical fallacies will be introduced. Students will examine tweets from President Trump and other political figures to practice identifying logical fallacies that damage the credibility of arguments (for example, ad hominem attacks, appeal to authority, straw man arguments, appeal to emotion etc.) 

Part 2: The Purpose of Education

· We will start this portion of the unit by watching the video “Shift Happens” on youtube (https://www.youtube.com/watch?v=TwtS6Jy3ll8). Students will write about whether or not they feel Central does a good job preparing them for the changes in technology and communication discussed in the video. We will discuss their responses, and this will lead into a larger discussion about what they believe the most important goals of American educational institutions should be in the 21st century. Our subsequent lessons will focus on texts and sources that will present different philosophies and strategies for how these goals could be achieved. (CR 3)
· Students will read the article “Would You Hire Your Own Kids” by Tony Wagner (http://www.thedailyriff.com/articles/would-you-hire-your-own-kids-7-skills-schools-should-be-teaching-them-291.php), and watch his 2013 speech at the Collaboration Summit “Reinventing Education for the 21st Century” (https://www.youtube.com/watch?v=54gzmxlPbsA). They will analyze both using the SOAPStone and RAVEN frameworks. Then we will have a full class discussion focusing on the lenses Wagner is using to analyze the education issue, whether or not students find Wagner’s arguments about the goals of 21st century education and how to achieve them credible and convincing, his limitations and biases, whether or not he is leaving out any goals or skills students consider important, and ideas for how his strategies could actually be implemented in our own school.

· Students will read the article “Against Schools” by John Gatto (https://www.wesjones.com/gatto1.htm) and analyze it using SOAPstone and RAVEN. As a class, we will discuss the credibility and persuasiveness of Gatto’s arguments, and his limitations and biases. We will then discuss the similarities and differences between Gatto’s arguments and Wagner’s arguments, and explore how the two sources could be synthesized together to develop and support an argument about the purpose of education. (CR 2e)
· We will discuss whether or not standardized tests are important to achieve the goals of education prioritized by the students, as well as those discussed by Wagner and Gatto. This topic will also be used to reinforce the concept of multiple perspectives. Students will read the articles “High marks for standardized tests” from The Washington Post (https://www.washingtonpost.com/opinions/high-marks-for-standardized-tests/2013/08/01/34947a2a-eb4f-11e2-a301-ea5a8116d211_story.html?noredirect=on&utm_term=.1cb82ce7f918) and “Don’t Believe the Hype: Standardized Tests Are Good for Children, Families and Schools” (http://educationpost.org/dont-believe-the-hype-standardized-tests-are-good-for-children-families-and-schools/) to receive arguments in favor of standardized testing, and  “Here’s Why We Don’t Need Standardized Tests” from Education Week (https://www.edweek.org/ew/articles/2014/07/09/36jouriles.h33.html) and “Study says standardized testing is overwhelming nation’s public schools” from The Washington Post (https://www.washingtonpost.com/local/education/study-says-standardized-testing-is-overwhelming-nations-public-schools/2015/10/24/8a22092c-79ae-11e5-a958-d889faf561dc_story.html?utm_term=.bbc7ffcd9eb8) to receive arguments against standardized testing. Students will analyze the lenses used by each author to examine the issue, and assess the how convincing and credible each argument is using SOAPStone and RAVEN. After class discussion about the articles, students will be taught how to use the Toulmin Model of structure and organization to craft their own evidence-based arguments on this topic. They will be required to write a reflective essay in which they develop a thesis about whether current standardized testing policies are improving the quality of 21st century American education, and support it by synthesizing textual evidence from at least two of the articles. Students will be instructed on how to properly cite sources at this time. (CR 2a)
· We will move on to the issue of whether American schools can best achieve the goals of education by taking efforts to limit the amount of stress placed on students (through reduction in homework, eliminating midterm and final exams, limiting the number of AP classes students can take, etc.). Students will read the articles “Is the Drive for Success Making Our Children Sick” from The New York Times (https://www.nytimes.com/2016/01/03/opinion/sunday/is-the-drive-for-success-making-our-children-sick.html?partner=rss&emc=rss&_r=0), “Is homework a necessary evil?” from American Psychological Association (http://www.apa.org/monitor/2016/03/homework.aspx), “New Jersey School District Eases Pressure on Students, Baring an Ethnic Divide” (https://www.nytimes.com/2015/12/26/nyregion/reforms-to-ease-students-stress-divide-a-new-jersey-school-district.html?ref=education&_r=0) and a cartoon of a modern American student by Lale Vestvind (https://www.google.com/search?biw=1356&bih=871&tbm=isch&sa=1&ei=ux5_W-mdH4Pk_Ab5kKjICA&q=lale+westvind+stress&oq=lale+westvind+stress&gs_l=img.3..35i39k1.23958.25246.0.25460.6.6.0.0.0.0.63.330.6.6.0....0...1c.1.64.img..0.5.272....0.3O9JCag9YuM#imgrc=7AkiG-78PZgcdM) to analyze different perspectives on this question. After class discussion of this issue, students will write reflective essays in which they make a claim about whether Central High School should limit the number of AP classes students are allowed to take, support their claim with evidence from at least two of the articles, and provide evidence that touches on at least three different lenses. Also, for one of the articles they must submit an analysis in which they identify the argument, explain the author’s line of reasoning (students will be instructed on how to do this at this time) and evaluate the credibility of the evidence utilized by the author. (CR 2c)
· Our final discussion will be about whether the nation of Finland provides a good model for what American educational institutions should look like. Students will read the article “Why Are Finland’s Schools Successful?” from Smithsonian Magazine (https://www.smithsonianmag.com/innovation/why-are-finlands-schools-successful-49859555/), analyze it using SOAPStone and RAVEN, and discuss the benefits and drawbacks of Finland’s educational model and values in class.    

· As a summative assessment, students will write a 3-4 page research paper in which they make a claim about what the main purpose of American education should be in the 21st century and how effectively contemporary American schools are achieving this purpose. Students will be required to utilize and synthesize evidence from at least three sources we read during the course of the unit, as well as three new sources they uncover through independent research, to support their argument. Students will be introduced to several academic databases they can use to find peer-reviewed, scholarly articles and texts related to their claim, and proper methods for citing sources and avoiding plagiarism will be reinforced at this time. Students will also submit an analysis of two of the new articles they find in which they identify the argument, explain the author’s line of reasoning and evaluate the relevance and credibility of the evidence utilized by the author (this will simulate Part A of the end-of-course examination).        

Unit 2 – Race Relations in the United States

Weeks 7-12

Enduring Understandings/ Learning Objectives/Essential Knowledge

EU: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.1, 3.2, 4.1, 4.2, 4.4, 4.5, 5.1, 5.2, 5.3

LO: 1.1A, 1.1B, 1.2A, 1.3A, 1.4A, 2.1A, 2.1B, 2.2A, 2.2B, 2.2C, 2.3A, 2.3B, 3.1A, 3.2A, 4.1A, 4.2A 4.2B, 4.3A, 4.5A, 5.1A, 5.1B, 5.1C, 5.1D, 5.1E, 5.2A, 5.2B, 5.3A, 5.3B. 

EK: 1.1A1, 1.1B1, 1.2A1, 1.2A2, 1.2A3, 1.3A1, 1.3A2, 1.3A3, 1.4A1, 1.4A2, 1.5A1, 2.1A4, 2.2B2, 2.2C1, 2.3A1 2.3B1, 3.1A1, 3.1A2, 3.2A1, 3.2A2, 4.1A1, 4.1A2, 4.1A3, 4.1A4 4.1A5, 4.1A6, 4.1A7, 4.1A8, 4.1A9, 4.2A1, 4.2A2, 4.2A3, 4.2A4, 4.2B1, 4.3A1, 4.3A2, 4.3A3, 4.3A4, 4.3A5, 4.4A1, 4.5A1, 5.1A1, 5.1A2, 5.1B1, 5.1B2, 5.1B3, 5.1B4, 5.1C1, 5.1C2, 5.1C3, 5.1D1, 5.1E1, 5.2A1 5.2B1, 5.2B2, 5.2B3, 5.2B4, 5.3A1, 5.3A2. 5.3B1. 

Essential Questions: 

All prior questions as well as: 

· From whose perspective is this information being presented, and how does this affect my evaluation?

· Does this argument acknowledge other perspectives? 

· How do I know something is true?

· What am I taking for granted? 

· How do I acknowledge and account for my own biases and assumptions?

· What line of reasoning and evidence would best support my argument?

· Is my reasoning logical?

· What is the best medium and genre through which to reach my audience? 

· Is racism against African-Americans still an issue in modern America? 
· Does racial equality depend upon government action?
· How significant of a problem is racial segregation in American Public Schools today? 

Evidence of Learning:

Formative Assessments:
· Students will complete graphic organizers and reflective writing activities in which they must identify the subject, occasion, audience, purpose, speaker and tone of a source, analyze the reliability, ability to observe, vested interests, expertise and neutrality of an author’s arguments, and make evidence-based claims about how credible and convincing those arguments are.

· Students will be required to participate in classroom discussions that will assess their understanding of the sources they read.

Summative Assessment: (CR 2b)
· Mock Team Project: Students will work in teams of 3-5 to identify, investigate and analyze an academic or real-world problem based on the issues discussed in either Unit #1 or Unit #2. Each team will conduct research in order to consider options and evaluate alternatives; develop a multimedia presentation to present the argument for their proposed solution or resolution; and provide a defense to questions posed by the teacher. Scoring will be based on:

· Individual Research Report: Every student will be required to submit a 1,000 word research report in which they examine the problem chosen by their group through a specific lens, and present solutions 

· Team Multimedia Presentation and Defense: Students will collaborate with their group members on an 4-5 minute presentation and defense that will be viewed by the entire class.  

Learning Activities: (CR 1)
· To begin the unit, students will watch Jay Smooth’s TED talk “How I Learned to Stop Worrying and Love Discussing Race” from 2011 (https://www.youtube.com/watch?v=MbdxeFcQtaU) and evaluate it using SOAPStone and RAVEN. This will serve as springboard for talking with students about their own concerns, pre-assumptions and biases when it comes to discussing the issue of race in the classroom, and also give them a chance to analyze whether they agree or disagree with Mr. Smooth’s perspectives on approaching the issue.
· Students will next read and analyze Martin Luther King Jr.’s famous text “Letter From a Birmingham Jail” (https://fee.org/articles/letter-from-a-birmingham-jail/?gclid=CjwKCAjwwo7cBRBwEiwAMEoXPHqVM1r18V5iXAh1M9tYKwEgNDTna1rSvscTxYBnEQB3lGjXt_pEeRoCoIIQAvD_BwE). This will give students some background information on the legalized discrimination and segregation that existed in most parts of the United States from the end of the Civil War until the mid-20th century, and the methods civil rights leaders like Martin Luther King, Jr. used to confront these injustices. It will also give students the opportunity to see how audience and context can influence how an argument is organized, arranged, or structured (EK 4.1A9). Since King is trying to reach white moderates in this letter, we will analyze how he tries to establish that he is a reasonable person to this audience, the ways he addresses their objections and seeks to both criticize and reestablish harmony with them, and how he relies on appeals to philosophical and religious authority to persuade them. To conclude, students will write a brief reflective essay in which they will utilize textual evidence to make an argument about whether King’s remarks went too far or nor far enough in addressing the civil rights struggles faced by African-Americans in the United States in 1963. 
· Students will next read Malcolm X’s “Speech at the Founding Rally of the Organization of Afro-American Unity” (http://www.blackpast.org/1964-malcolm-x-s-speech-founding-rally-organization-afro-american-unity). Students will evaluate it using SOAPStone and RAVEN and then write a brief reflection comparing and contrasting King’s perspectives on civil rights to Malcolm X’s perspectives. We will discuss their findings in class, and also analyze how the different mediums of communication being utilized by King and Malcolm X (a written letter vs. a speech) influence the way they present their arguments. 
· The rest of the unit will focus on the question of how much progress America has made in the last fifty years in eliminating the racial inequities and achieving the goals that King and Malcolm X spoke about. We’ll begin by discussing the continued existence of segregation in America’s public schools. Students will read the articles “The “Black Table” is Still There by Lawrence Otis Graham from The New York Times (http://engb101sp2016.blogspot.com/2016/03/the-black-table-is-still-there.html), and “School Segregation in America is as Bad Today as it Was in the 1960s” by Alexander Nazaryan from Newsweek (https://www.newsweek.com/2018/03/30/school-segregation-america-today-bad-1960-855256.html), and watch John Oliver’s segment on school segregation from Last Week Tonight (https://www.newsweek.com/john-oliver-last-week-tonight-school-segregation-515289). They will analyze all three using the SOAPStone and RAVEN frameworks, and we will use them as the basis for a discussion on why school segregation is just as bad now as it was when Martin Luther King wrote “Letter from a Birmingham Jail,” the consequences of school segregation for both black and white children, their families and their communities, what some possible solutions to this problem might be, and which of these solutions Dr. King and Malcolm X might support if they were still alive today. (CR 1)
· We will move on to discuss racial profiling faced by African-American men in the contemporary United States, and potential solutions to this problem. Students will receive two different perspectives on this issue from the texts “A Black Man Ponders His Power to Alter Public Space” by Brent Staples (https://learn.uncg.edu/courses/soc101-ischool/content/episode7/pdf/WalkBy.pdf) and “The Full Obama Speech on Trayvon Martin and Race in America” by President Barrack Obama (https://obamawhitehouse.archives.gov/the-press-office/2013/07/19/remarks-president-trayvon-martin). For each text, students will prepare a written analysis identifying the argument, explaining the author’s line of reasoning and evaluating the relevance and credibility of the evidence utilized by the author. This will be followed by a class discussion of which argument students found more convincing and why, and also which arguments Martin Luther King, Jr. and Malcolm X would have been more likely to support.
· Next, we will discuss the rise of the Black Lives Matter movement as a response to the Trayvon Martin case and the continued racial profiling, police brutality and social injustice faced by African-Americans. Students will first watch the video “#BlackLivesMatter: A Look Into The Movement's History | Long Story Short” from NBC news and explore the Black Lives Matter website (https://policy.m4bl.org/) to get a sense of the history and goals of this movement. Then, they will read and analyze a series of articles that present different perspectives and lenses on the effectiveness, morality and overall social consequences of what the movement is doing: “The Matter of Black Lives Matter” from The New Yorker by Jelani Cobb (https://www.newyorker.com/magazine/2016/03/14/where-is-black-lives-matter-headed), “Why Black Lives Matters Still Matters” from The New Republic by Peniel Joseph (https://newrepublic.com/article/141700/black-lives-matter-still-matters-new-form-civil-rights-activism), “Social Media Helps Black Lives Matter Fight the Power” from Wired by Bijan Stephens (https://www.wired.com/2015/10/how-black-lives-matter-uses-social-media-to-fight-the-power), “I was a civil rights activist in the 1960s. But it's hard for me to get behind Black Lives Matter” by Barbara Reynolds from The Washington Post (https://www.washingtonpost.com/posteverything/wp/2015/08/24/i-was-a-civil-rights-activist-in-the-1960s-but-its-hard-for-me-to-get-behind-black-lives-matter/?utm_term=.89eec4c27f6b), and “Black Lives Matter: Radicals Using Moderates to Help Tear America Apart” by David French from National Review (https://www.nationalreview.com/2016/07/black-lives-matter-radical-divisive/) and the iconic photograph “Unrest in Baton Rouge” by Jonathan Bachman from Reuters (https://www.lensculture.com/articles/jonathan-bachman-unrest-in-baton-rouge). Students will analyze the lenses used by each author to examine the issue, and assess how convincing and credible each argument is using SOAPStone and RAVEN. After class discussion about the articles (in which we will address how both King and Malcolm X might feel about Black Lives Matter), students will craft their own evidence-based arguments on this topic. They will be required to write a reflective essay in which they develop a thesis about whether Black Lives Matter is ultimately beneficial or detrimental to improving race relations and racial equality in the United States, and support it by synthesizing and citing textual evidence from at least three of the articles. They will also be required in this essay to address at least one argument made by the side they are disagreeing with and critique it. 
· This will be followed by a discussion of affirmative action at colleges and universities, and whether this is an effective and equitable method to improve race relations and foster greater racial equality in the 21st century. Students will read the six brief articles on this subject from the page “Room for Debate: Beyond Race in Affirmative Action” from The New York Times (https://www.nytimes.com/roomfordebate/2012/02/22/beyond-race-in-affirmative-action), which will give them a range of perspectives on the issue. For each article, they will prepare a written analysis identifying the argument, explaining the author’s line of reasoning and evaluating the relevance and credibility of the evidence utilized by the author. After class discussion on the topic, students will write a reflective essay in which they develop a thesis about whether affirmative action is ultimately beneficial or detrimental in improving race relations and racial equality in the United States, and support it by synthesizing and citing textual evidence from at least three of the articles. They will also be required in this essay to address at least one argument made by the side they are disagreeing with and critique it.
· In the final lesson of the unit, students will watch the TED talk “Does Racism Affect How You Vote?” given by Nate Silver (https://www.youtube.com/watch?v=0i_M3Bd_7Ao) and evaluate it using SOAPStone and RAVEN. This will lead into a discussion of the lenses Silver uses to analyze this issue, how quantitative evidence can be used to support arguments, and the validity and credibility of quantitative vs. qualitative evidence.
· For the final project of this unit, students will have the opportunity to gain practice for Performance Assessment Task #1. Students will work in teams of 3-5 to identify, investigate and analyze an academic or real-world problem based on the issues discussed in either Unit #1 or Unit #2. Each team will conduct research in order to consider options and evaluate alternatives; develop a multimedia presentation to present the argument for their proposed solution or resolution; and provide a defense to questions posed by the teacher. Scoring will be based on: (CR 2f, 2g, 2h)
· Individual Research Report: Every student will be required to submit a 1,200 word research report in which they examine the problem chosen by their group through a specific lens, and present solutions 

· Team Multimedia Presentation and Defense: Students will collaborate with their group members on an 8-10 minute presentation and defense that will be viewed by the entire class.  

Unit 3- Analyzing Work and Labor as Practice for Performance Assessment Task #2 [CR 6]

Weeks 13-16

[CR 6] – Students work independently to identify a research question based on provided stimulus material; research the issue; analyze, evaluate and select evidence to develop an argument; present and defend a conclusion; and produce a multimedia presentation to be delivered to their peers. 

During the month of December, students will be given the stimulus packet distributed by the College Board in 2017 (https://apcentral.collegeboard.org/pdf/ap-seminar-pt2-directions-stimulus-packet-2017.pdf?course=ap-seminar). Students will be required to read the following articles from the packet:

· “A World Without Work” by Derek Thompson. © 2015 The Atlantic Media Co., as first published in The Atlantic Magazine. All rights reserved. Distributed by Tribune Content Agency, LLC.
· “The Myth of Sisyphus” from THE MYTH OF SISYPHUS: AND OTHER ESSAYS by Albert Camus, translated by Justin O’Brien, translation copyright ©1955, copyright renewed 1983 by Alfred A. Knopf, a division of Penguin Random House LLC. Used by permission of Alfred A. Knopf, an imprint of the Knopf Doubleday Publishing Group, a division of Penguin Random House LLC, and Penguin Books Ltd. All rights reserved. Any third party use of this material, outside of this publication, is prohibited. Interested parties must apply directly to Penguin Random House LLC for permission.
· “Long working hours and cancer risk: a multi-cohort study.” From the British Journal of Cancer, (2016), 1–6. © 2016 Cancer Research UK. All rights reserved.
· “We Can do it/Rosie the Riveter,” by J. Howard Miller. Public Domain. Image courtesy of the National Archives and Records Administration.
· “Address to the Nation on Labor Day” by Richard Nixon. Source: Gerhard Peters and John T. Woolley, The American Presidency Project (http://www.presidency.ucsb.edu/ws/?pid=3138).
Students will use these texts to identify a research question of their own; conduct research; analyze, evaluate and select evidence to develop an argument; and present and defend their conclusions. The final paper must refer to and incorporate at least one of the provided sources. Ultimately, they will receive a project grade based on the following components:  

· Individual Written Argument (1,000 words)

· Individual Multimedia Presentation (3-4 minutes)

· Oral Defense (two questions from the teacher)
Unit 4 – Seminar Assessments 

Weeks 17-32

Performance Assessment Task #1: Team Project and Presentation [CR 5]

[CR 5] – Students work collaboratively with a team to identify, investigate, analyze and evaluate a real-world or academic problem or issue; consider and evaluate alternatives or options; propose one or more solutions or resolutions; and present and defend the argument for their solutions through a multimedia presentation.

Task Overview: 

Students work in teams of three to five to identify, investigate, and analyze an academic or real-world problem or issue.

Each team designs and/or considers options and evaluates alternatives; develops a multimedia presentation to present the argument for their proposed solution or resolution; and provides a defense to questions posed by the teacher. 

Scoring:

· Individual Research Report (1,200 words): Externally Scored  
· Team Multimedia Presentation and Defense (8-10 minutes, plus defense questions): Internally Scored.
Weight: 20 percent of score

Performance Assessment Task #2: Individual Research-Based Essay and Presentation [CR 6]

[CR 6] – Students work independently to identify a research question based on provided stimulus material; research the issue; analyze, evaluate and select evidence to develop an argument; present and defend a conclusion; and produce a multimedia presentation to be delivered to their peers. 

Task Overview: 

The College Board’s AP Program will annually release cross-curricular source materials representing a range of perspectives focused on a single theme or topic. Students use these texts to identify a research question of their own; conduct research; analyze, evaluate and select evidence to develop an argument; and present and defend their conclusions. The final paper must refer to and incorporate at least one of the provided sources. 

Scoring: 
· Individual Written Argument (1,200 words): Externally Scored

· Individual Multimedia Presentation (6-8 minutes): Internally Scored

· Oral Defense (two questions from the teacher): Internally Scored

Weight: 35 percent of score

Assessment Task #3: AP Seminar End-Of-Course Exam (2 Hours)

Task Overview: 

During the AP Exam administrative window in May, students take the AP Seminar End-Of-Course Exam. This exam consists of four items: three short-answer and one essay question. 

Scoring: 
Three Short-Answer Questions (analysis of an argument in a single source or document): Externally Scored 

One Essay Question (synthesizing and creating an evidence-based argument): Externally Scored

Weight: 45 percent of score. 
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